STIMULUS AND RESPONSE PROMPTS
WHAT IS IT?

Prompts are delivered when teaching new responses in discrimination
training. Prompts establish stimulus control (responding correctly to an instruction or
question). Stimulus and Response prompts are “supplementary antecedent stimuli
used to occasion a correct response in the presence of the natural discriminative
stimulus that will eventually control the behaviors (2019, p. 403).” Good prompting
procedures start with the identification of the smallest prompt needed to produce
(evoke) a correct response.

WHY IS IT IMPORTANT?
Prompting is an evidence-based
strategy used to teach new skills and
help the learner properly respond to an
instruction (SD) by controlling the
learners response.

WHEN CAN IT BE USED?
Prompting can speed up the learning
process and help learners to successfully
complete multi-step skills. They can also
help a student to contact reinforcement
more often when frustration tolerance is
low.

HOW TO IMPLEMENT
During instruction, provide the prompt before the response occurs to avoid errors.
When the student gives the correct response, provide reinforcement. If the student
gives the correct response independently, differentially reinforce.
Stimulus prompts make the stimulus stand out more in order to evoke the correct
response. There are three major forms: Position, Redundancy, and Movement.

HOW TO IMPLEMENT, CONTINUED

How to implement

Prompt fading: There is a risk of prompt dependence when using prompts
(Grow & LeBlanc, 2013). Therefore, it is important to plan for transfer of control
from the prompt to the stimulus (SD) and the fading of prompts as soon as
possible (Wolery & Gast, 1984).

Response prompts act on the learner response to evoke the correct response.
There are three major forms: Verbal Instructions (oral and nonvocal), Modeling,
and Physical Guidance
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