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Introduction to Document 
	

The Kansas Multi-Tier System of Supports: Social emotional and behavior Supplement has 
been created to assist schools in creating the structures necessary to begin implementation of 
a Multi-Tier System of Supports (MTSS). This document provides an explanation of each 
component and its importance to the MTSS process. The guide also provides steps to 
support districts in successfully  completing the tasks and decision-making necessary for a 
sustainable system. Documents specific to reading, math, and early childhood content areas 
as well as the Integrated Systems Guide for Implementation are companion documents to 
this guide. 

	
	
	

Readiness for implementation includes having the following structures in place prior to 
beginning implementation: 

	

� Standards and Curriculum: 
o Social Emotional Learning curriculum 
o School-wide  Behavioral Expectations  and lessons 

� Instruction: 
o Universal Instructional  Practices for Social Emotional Learning and Behavioral 
o Recognition  System 
o Response System 

� Assessment: 
o Data Based Decision Making for Social Emotional Learning and Behavior 

§ Interventions/Supports 
� Social Emotional Learning and Behavior Protocols for Tier 2 and 3 

Interventions/Supports 
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Step 1: Review and Validate for Social Emotional and Behavioral Data 

	

Goal: All staff members understand the behavioral and social emotional data sources and 
use these data to inform instructional  practices and interventions. 

	

	
The Leadership Teams (DLT, BLT, and/or CT/PLCs) will collect data from at least four of 
the five data sources that indicate the behavioral, social, and emotional needs of students 
across the school setting. The goal of Step 1 has four parts: 

�  Gather data using the necessary cut scores 
�  Organize the data into a repository 
�  Graphically  display the data 
�  Validate that the data was collected correctly 

	
	

Overview 
	

When considering the social, emotional, and behavioral needs of all students and the 
adequacy of the Tier 1 core, a building leadership team will need to view more than one data 
source. Traditionally,  Positive Behavior Interventions  and Supports (PBIS) has focused 
primarily on office disciplinary  referrals (ODRs) to identify the behavioral needs of students 
and the building as a whole (www.pbis.org). In order to view the social and emotional needs 
of students, other data sources are necessary. These include a universal screener, attendance, 
and course grades (course grades are primarily for middle and high schools;  Lane, Menzies, 
Kahlberg, & Oakes, 2012; Lane, Menzies, Ennis, & Bezdek, 2013). Together the multiple 
data sources will identify students with potential behavioral and/or social, emotional risk. 
Additionally,  these data sources will identify whether the needs of your student body are 
being met by your Tier 1 core components,  such as teaching school-wide  expectations, 
teaching a social emotional learning curriculum or framework, and recognizing  students for 
using the expected social emotional and behavior skills. More information  and research on 
each of the data sources can be found in the Data-Based Decision Making section of the 
Kansas MTSS Structuring Guide (weblink: https://ksdetasn.org/resources/1614). 

	
	

To begin Step 1, leadership teams need three products at their disposal: 
	

�  The school’s student information  system for reports, 
�  The school’s social emotional and behavior universal screener data, 
�  A data repository document such as the Kansas MTSS tiered transition report in Excel 

	
	

Student information  systems (SIS) 
	

Access to your SIS enables the team to run queries and reports at least four times a year on 
attendance, office disciplinary  referrals, and course grades for secondary schools, which is a 
critical first step in problem solving. It will be important to consult with the district and 
building staff members who frequently run these reports to help streamline the query 
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process. Most SIS such as Skyward, Infinite Campus, and PowerSchool  can run these 
reports, and they may already be commonly queried as a D/F and/or Perfect Attendance list. 
Utilizing the existing processes and staff members to generate these reports can result in 
significant time savings and increased staff buy-in. 

	
	

Universal screener 
	

During the structuring phase of Kansas MTSS, the district identified a universal 
screener for social emotional and behavior needs. Some professional  development 
should have occurred after choosing a screener as to how to use it and how to compile 
it into one viewable system. It will be important for the BLT to communicate with the 
individuals trained on the screener about how to administer, gather, and view it when 
they are ready to complete Step 1. Organizing data for tiered viewing will be important 
for teams to problem solve in conjunction  with the SIS data. 

	
	

Repository 
	

Most academic screeners, like AIMSWeb, DIBELs, and FASTBridge,  automatically 
compile academic reports for teams. Since the data for social, emotional, and 
behavioral components  come from multiple sources, teams will need to place the data 
into a central repository, such as an Excel file. Teams have the option of creating their 
own repository for social emotional and behavior data, or they can use or adapt the 
Excel spreadsheet created by Kansas MTSS. The purpose of the repository is to 
compile and graphically display the data so that teams can make easy comparisons 
across data sources and can see at a glance the overall health of the system. This also 
facilitates the analysis of each data source at research-determined cut scores (see chart 
below) so that teams can see the number and/or percentage of students who are at Tier 
1, 2, and 3 risk levels. The Kansas MTSS Excel spreadsheet computes a graphic 
tiered, triangle report from the raw data entered into the fields. For further information 
on the Kansas MTSS Excel Spreadsheet,  please refer to the weblink: 
https://ksdetasn.org/resources/1614. 

	
	

Gather the 5 Data Sources 
	

The chart below identifies the research-based  cut scores for the data sources. Kansas 
MTSS recommends focusing on the first four, the ABCS of social emotional and 
behavior components  – Attendance,  Behavior Referrals (ODR/BIRs),  Course Grades, 
and the Screener during initial implementation. Later, over the course of 
implementation, we recommend  that you look more closely at developing a system to 
collect and view the fifth source – other referrals. 
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Figure 1: Social Emotional and Behavior Data Source Cut Scores 
	

	 Attendance Behavior 
(ODRs/BIRs) 

Course 
Grades 

Universal Screener 
Behavior/Social 

Other 
Referrals 

Tier 1 Missed 0-9% of 
school 

0-1 referral Failing 0 
courses 

Not At-Risk or Mild 
Risk 

Locally 
	

Determined 
* 

Tier 2 Missed 10-14% 
of school 

2-5 referrals Failing 1 
course 

At Risk or 
Moderate Risk 

Locally 
Determined 

* 
Tier 3 Missed 15% or 

more of school 
6 or more Failing 2 or 

more 
courses 

High Risk Locally 
Determined 

* 
(www.pbis.org; AIR, 2017; Heidrich, 2017; Lane et al., 2013). 

	
	

Data collection and preparation fidelity questions 
	

In the initial stages of implementation, Kansas MTSS will have teams review the data 
sources, their importance,  and how/how often they are collecting and analyzing the 
data according to their assessment schedule. The questions below assist in this 
process. Teams should ask these questions to validate that the data was collected and 
prepared with fidelity. 

	
	

� How often are you collecting the data for each source? 
� What steps did you take to collect the data? 
� Who is collecting/organizing the data for analysis? 
� How are you organizing the data so your building leadership team can view 

it at school level? 
� Do you have any barriers that have occurred in collecting the data? 

	

	
Statistical relationships  among data sources 

	

It is important  to  understand  the  relationship  between  the  data  sources  for  social 
emotional  and behavior  learning.  If you are seeing  risk in one of the data sources, 
more often than not you should be seeing risk in at least one other data source. 

	
	

Figure 2 below demonstrates  the relationship  between risk levels identified through the 
Student Risk Screening Scale (the SRSS – one of many universal screeners for social 
emotional and behavior needs) and the corresponding  average number of ODRs, the 
average GPA, and the average number of course grade failures in a middle school. 
There is a high correlation between being identified for risk on a universal screener 
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and having office referrals, failing 2 or more courses, and earning a low GPA (Lane, 
Parks, Kahlberg, & Carter, 2007). Teams can use universal screening to intervene 
early for students with risk factors before a pattern of school failure is established. 
Figure 2: Statistical Relationships between Data Sources 

 
	
	

Organize and view the 5 data sources 
	

Building Leadership Teams will need a repository for organizing the data they 
compile from these various data sources. Running the report from a SIS based on 
cut scores will provide the team with the raw data per grade level. Since the social 
emotional and behavior data are generated from more than one program, the team 
will need to create a system for viewing that data across tiers to identify risk and 
support needs. A simple spreadsheet in Excel that has columns for Tier 1, 2, and 3 for 
each data source will suffice.  If a district wants a triangle report similar to what 
AIMSWeb and DIBELs produce,  Kansas MTSS has created an Excel spreadsheet 
that can compile all of the data into a tiered transition report with auto- populated 
triangles. For further information  on the Kansas MTSS Excel Spreadsheet,  please 
refer to the following weblink: https://ksdetasn.org/resources/1614. 

	
	

Guidance on the Kansas MTSS Excel Spreadsheet 
	

There are a few necessary steps to enter the data into the Kansas MTSS Behavior 
Tiered Transition Triangle Report in Excel (https://ksdetasn.org/resources/1614). 
From your SIS and your screener data, you will need the following items in order 
to enter the correct raw data into the spreadsheet.  Note that this report only 
calculates triangles for four of the five data sources (attendance,  behavior office 
discipline referrals, course grades, and screener). The fifth data source is 
compiled with more depth later in the implementation steps. 

	
	

For each data source, you will perform the following: 
	

1. Use cut scores from Figure 1 above to calculate the total number of 
students identified as “at-risk” each grade level.  Some screeners 
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have 2 tiers of risk at Tier 2 (yellow) and Tier 3 (red); some have 
one which is just At-risk. You can adjust the triangles to represent 
that accurately. Consult with a Kansas MTSS Trainer for how to 
adjust this. 

2. Subtract the total number of students identified as at-risk in each grade level 
from the total number of students in that grade level, and this final number 
is the total number identified as low risk or meeting benchmark for each 
grade level = Tier 1 (green). 

	
	

Follow these directions to enter data into the Kansas MTSS Behavior Tiered Transition 
Report. 

	

1. Open the spreadsheet 
2. Locate and click the directions tab at the bottom of the spreadsheet 
3. Follow the directions on directions tab when you click into each grade level tab 
4. Click a grade level tab at the bottom of the spreadsheet 
5. Enter raw data for each data source for that grade level, making sure to place 

data in the red box based on quarter and tier 
6. Place zeros in the red boxes later in the year 
7. Locate the final tab of the spreadsheet labeled K-6 Reports or 7-8 Reports or 9-12 

Reports 
8. Print this report to bring to your Training Day or Leadership Meeting 
9. Save this spreadsheet and rename it with your school and the year 
10. To unlock the sheet, consult with a Kansas MTSS Trainer. 

	
	

Validate the data 
	

Now that the team has all the data collected and entered into a repository, the team will 
view the four data sources side by side for each grade level. The team will look for 
validity and congruency in Step 1. Validity means that the data are accurately depicting 
the building’s needs and does not contain significant errors that will skew later decision 
making. Congruence means that the triangles should look similar, with a similar 
percentage in the green across the data sources. Taken together, looking for validity and 
congruence in your data at Step 1 will allow your team to move forward in making valid 
decisions confidently.  Alternatively,  proceeding with decision making with invalid data 
will likely result in invalid decisions. It is worth noting that, since each of the ABCS 
data sources are essentially telling you a different side of the social emotional and 
behavior story in your building, there will likely be some degree of incongruence 
between data sources. This is common, but it needs to be discussed early on in the data 
conversation  to avoid proceeding with invalid data. The example triangles in Figure 3 
below demonstrate  incongruent  and potentially invalid data. 
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Figure 3: Example Chart 

	

 
The triangles should be similar enough that you can make valid interpretations. If triangles of 
data are incongruent like the example above, the team will need to ask some questions about 
fidelity of data collection and validity of the data presented. 

	
	

Step 1: Validity questions. Below are some helpful questions the team might ask if their 
data is incongruent like the data in the example above. If your data appears to be valid and 
congruent, you can then proceed with Step 2 – Analyzing the data. In the example above, 
ODRs and the SRSS are not similar, and attendance and grades are not similar. These sets of 
data should be very similar in nature, as they are related. The questions below allow a team 
to evaluate the training of procedures for data collection, the implementation of the 
assessment procedures for each of the four data sources, and the interrelationships between 
the ODRs, the Screener, attendance, and course grades. 

1. Have staff been explicitly trained on: 
a. Major/minor  definitions? 
b. Procedures for using the screener? 
c. Policies for attendance and grades? 
d. In what ways does our team review definitions, procedures, and policies with 

all staff members? 
e. Are staff members following this training, and how do we monitor if they are 

i.   following procedures? 
2. Data-specific  questions: 

a.   ODR Questions 
i.   What kind of Office Disciplinary Referral (ODR) form are we 

using? Is it systematic and used consistently  across the school? 
ii.   How well did we teach the majors (office-managed) and minors 

(classroom- managed) language? 
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iii.   Are the majority of staff consistently  referring only majors to the office? 
iv.  Are the majority of staff members handling minors in the classroom? 
v.   Is part of the difference attributable to the subscores of the screener itself 

(i.e. ODR rates match the Externalizing  or Social subscores, but not the 
Internalizing  or Emotional subscores)? 

i. If so, how does that change your building’s response to this 
situation? 

b.   Screener Questions 
i.  Did all staff members complete the universal screener? 

ii.   How well did we teach the scoring of the universal screener? 
iii.   Did all staff members complete the screener in the proper window? 
iv.   How do we know that all staff members considered each student 

individually? 
v.   How do we know they based their ratings on their own 

experiences  and observations? 
3. Attendance and Course Grades Questions 

a.   How are assignments  and tests weighted as grades in classes? 
b.   How wide of variance are the grading practices across the school? Department 

to department?  Within departments? 
c.   How are staff members grading students on assignments when they are 

present/not present in class? 
d.   How are missing assignments being accounted for in grades when students are 

absent? 
e.   What practices are being used to assist students to improve their grades? 
f. How consistently  are staff members counting all absences and tardies? 

	
	

SMART questions 
	

Teams can dig even further into consistency and validity errors using the SMART acronym 
– Specific, Measurable,  Achievable,  Results-focused, and Timely: 

	

1.   Have you been Specific – simplistic in the definition and the instruction for data 
collection with data rules/vocabulary clearly defined? 

2.   Have you been Measurable – providing tangible evidence of the item being 
collected and using decision rules and cut scores to organize data? 

3.   Have you been Achievable – choosing definitions, decision rules, and cut scores that 
are appropriate for your district, school, culture? E.g. if you have few office referrals 
as part of your school culture or your community,  you may want to alter the 
sensitivity of the decision rules (Tier 2 risk changes from 2-5 ODRs to 1-3 instead). 

4.   Have you been Results-focused  – what is the outcome you wish to achieve, and how 
does your data collection system reflect this outcome? 

5.   Have you been Timely with your data collection – are you collecting and analyzing 
data often enough to identify and address risk in a timely manner? 
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Either of these sets of questions applied to analyze the incongruent  data can assist a team 
with determining  the areas of administrative  fidelity that need improvement.  Once a team 
has completed these questions, the answers that were of concern need to transfer to the 
action communication plan as steps to take to address the incongruence. 

	
	

A team may consider administering the screener again if it was invalidly administered,  and 
it is still within the window for the benchmark period. If not, the team will need to fix the 
validity problems for the next administration. With the SIS reports, if there were errors in 
reporting, those can be fixed and the reports can be run a second time. 

	
	

Next Steps/Possible  Outcomes in Completing Step 1: 
(1) If you have an invalid data set(s) then, either: 

	

a) Create a SMART goal with the data set(s) to gain greater consistency in data 
collection, or 

b) Re-administer  the universal screener before the benchmark period closes 
	

(2) If you have a valid data set, then proceed to Step 2. 
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Step 2: Analyze Data 
Goal 

	

Every  fall, winter,  and spring,  leadership  teams  determine  which  component(s) 
of  Tier  1  are  being  implemented  with  fidelity  and  meeting  the  needs  of  the 
students. If Tier 1 needs improvement,  the leadership teams use the data to create 
and implement a comprehensive plan to improve Tier 1. 

	
	

Overview 
	

Using the district or building’s assessment plan, Leadership Teams (DLT, 
BLT, and CT) analyze the ABCS data sources (Attendance,  Behavior 
referrals, Course grades, and Screener, overall and subtest scores), and other 
referrals to establish whether the Tier 1 
Social, Emotional and Behavioral components  are adequately meeting the needs of at least 
80% of students. 

	
	

A good place to start looking at these data sources is from the grade level 
perspective.  This will enable leadership teams to evaluate how each grade level 
is performing,  and directly compare that to academic results as well. District 
Leadership Teams (DLTs) can use this process to analyze data from the district 
and school levels, Building Leadership Teams (BLTs) can analyze the data 
from the school and grade levels, and Collaborative  Teams or PLCs can 
analyze from the classroom level. 

	
	

If the BLT finds that all of the grade-level data indicate that Tier 1 is being 
implemented with fidelity and is sufficient in meeting the needs of 80% or 
more of their students, they can quickly move forward to Step 3 and begin 
matching students to Behavioral and Social Interventions  at Tiers 2 and 3 
(Young, Calderella, Richardson,  & Young 2012;  www.pbis.org).  If data 
sources are not at 80% in Tier 1, the BLT will need to work on numbers 3-9 of 
Step 2 process (see below) in conjunction with grouping individual data to 
identify what kinds of supports and interventions the building has the capacity to 
address for students at-risk for behavior and social emotional concerns. 

	
	
	

Step 2 Process 
	
	

1. Select the Level of Data you are 
evaluating 

a. District Level 
b. Building Level 
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c. Grade Level 
a.   Classroom Level 

2. Using your data thresholds and sources in Step 1, 
do all of your data sources indicate that at least 
80% of your students are successful with the 
current Tier 1 supports? 

a.   Yes – Proceed to Step 3 
b.   No – Continue with numbers 3-9 to complete the Tier 1 Improvement Plan and 

begin Steps 3-6 to determine your capacity for addressing tiers 2 and 3. 
3. For data sources with less than 80% at Tier 1, answer the following questions with as 

much specificity as possible. If you have multiple data sources at less than 80% at Tier 
1, then it may be helpful to answer these questions independently first to help discover 
patterns and connections later. Utilizing the capabilities of a repository spreadsheet or 
your Student Information System will enhance your ability to efficiently sort the data 
and aid in answering as many of these questions as possible. 

d. What is the problem? 
e. Where is it occurring? 
f.  When is the problem occurring? 
g. How often is the problem occurring? 
h. Who (students and staff) are involved? 
i.  Why is the problem occurring? 

4. Use the answers to these questions to form a Precision Problem Statement. A 
Precision Problem Statement serves as a targeted summary that the team will use to 
help plan for adjustments of the Tier 1 Social Emotional and Behavior Components. 
Write the Problem Precision Statement answering the What, Where, When, How 
Often, Who, and Why of the data source/s in question. A temaplate for the 
Precision Problem Statement is located in Appendix 1 in .Table 2 

5. Using the data source/s in question, fill out the Table 1 in Appendix 1 labeled Tier 1 
Components Organizations  Chart to determine ways that you can involve all staff 
members in adjusting the components of your Tier 1 system to better meet the data 
demonstrated need. 

6. Once you have completed Table 1, combine the results with your Precision Problem 
Statement to create a Tier 1 Improvement Plan, which is also in the Appendix 1 as 
Table 2. 

7. Establish a goal and means of measuring fidelity for the Tier 1 Improvement Plan and 
monitor results until at least the next benchmark period. 

8. Utilize the Self-Correcting Feedback Loop to communicate to other leadership teams 
the results of your Tier 1 Improvement Plan. 

9. Continue with Steps 3-6 while also addressing your Tier 1 Improvement  Plan. 
	
	

See the Appendix 1 and 2 for the Step 2 Tables mentioned above as well as the 
completed table examples. 
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Steps 3-6 
Goal 

	

The goal of steps 3-6 is to have Building Leadership Teams use data to identify which 
students have needs beyond Tier 1 supports and match them to Tier 2 & 3 in-class supports 
and/or small group interventions to increase their skills. As a result of the Tier 2 and 3 
Interventions component in structuring, all staff members should be trained in Tier 2 and 3 
in-class supports, while also having some staff trained in small group interventions. 

	
	

Overview 
	

If you have reached Step 3, then in Steps 1 and 2, you determined that: 
	

1.   80% or more students are successful with current Tier 1 supports or you have created a 
Tier 1 Improvement Plan to address Tier 1 needs if not at 80%, and 

2.   A number of students are still in need of additional supports and interventions 
beyond Tier 1. 

	
	

You are now ready to proceed to Steps 3-6, in which you will use your data to group 
students who have additional needs, determine the focus of their interventions, establish 
progress monitoring procedures, and document the fidelity of intervention implementation. 
The district or building will need to create a spreadsheet that identifies student level data 
across the four primary data sources (ABCS). This spreadsheet will need to be able to sort 
students by their level of risk for each data source.  At a minimum, it will need five 
columns of data: student name, attendance %, behavior referrals - # of referrals (if any) 
course grade - # of Fs (if any), and screener risk level. This spreadsheet is separate from 
the repository that was created in Step 1. 

	

	
A large list of students may initially be created for tiered supports due to the wide net that 
the use of multiple data sources casts; however, not everyone on the list of potential students 
will actually need Tier 2 supports. Within this data set, you will have some “false positives,” 
which are students who do not actually need formalized intervention or support. It is 
important  to identify students in need of Tier 2 supports, but it is also important to follow 
decision rules regarding which students need support as well as to consider the capacity your 
building/district has to address targeted interventions  for all students identified as at-risk. 

	
	

Steps 3-6 may become highly individualized based on the specifics of each building’s 
MTSS. The details below represent recommendations from the Kansas MTSS team on how 
to effectively and efficiently match students to interventions.  Suggestions for setting up 
interventions for successful implementation and outcomes are also provided. Your team 
should continually look for ways to improve these steps based on the typical needs of your 
students and the current processes and procedures in your building and district. 
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Step 3 – Use Data to Group Students 
	

Using the same data thresholds you used in Steps 1 and 2, identify which students are at risk 
in Attendance, Behavior Referrals, Course Grades, and Screener following these five 
guidelines. 

	

	
1. Use the student data and the Step 3: Tier 2 and 3 Sorting and Grouping Tools, which 

are located in Appendices  3 and 4, to match student needs to their approximate 
learning stage. This tool uses decision rules based on the number and severity of risk 
factors that individual students have at each benchmark period. It also incorporates 
the Stages of Learning (Acquisition,  Fluency, and Generalization) to create a full 
continuum of supports from highly personalized  interventions  at Tier 3 to more 
systemic interventions at Tier 2 to in-class supports that can occur in the classroom . 
The leadership team has the discretion to customize the decision rules based on 
student needs and availability of interventions,  as long as customization is consistent. 
The decision rules are as follows: 

a. Attendance is the only source of risk = Placement in Attendance Only 
group 

b. 1 data source at Tier 2 Level Risk = Placement in Generalization group 
c. 2 data sources at Tier 2 Level Risk = Placement in Fluency group 
d. 3 data sources at Tier 2 Level Risk = Placement into Acquisition group. 

Use Step 4 to determine primary skills deficit (Character, Personal, or 
Social). 

e. 4 + data sources at Tier 2 Level Risk = Place into Tier 3 for further 
analysis at Step 4 

2. Any data sources with risk levels exceeding Tier 2 levels then go to Tier 3 to 
determine placement. 

a. Place one student at a time into the corresponding learning stage group 
until all students with at risk data have been grouped. 

3. It is important to keep in mind that there are occasional “false positives,” such as 
prolonged illness, a missed test, a strained relationship  with a teacher, etc. Step 
4 will filter for students that may have been incidentally  flagged by the data and 
control for errors in over-identification. 

4. Finally, the building and district teams need to consider capacity for addressing 
Tier 2 interventions  for Behavior and Social Emotional concerns. 

a. If the building has 200 students total and 15% of those students need 
interventions,  that is 30 students.  If the building has one counselor, one 
administrator,  and one teacher dedicated to interventions  for behavior 
and social emotional, they may be able to address about half of those 30 
students through small groups once a week and check-ins daily. 

b. The other half of the 30 students would then receive Tier 2 in-class 
supports such as increasing their Opportunities  to Respond, increasing 
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the ratio of Praise to Correction for them, Utilizing an individualized 
point sheet to self-monitor  behavior, Implementing  the 2X10 strategy, 
etc. 

c. Kansas MTSS has created a Tier 2 In-Class Supports Monitor Sheet to 
assist with monitoring the use of in-class supports. The following link 
will provide you with this checklist  https://ksdetasn.org/resources/1811. 

Step 4: Determine Focus of Intervention 
	

In Step 4, teams determine the focus of the interventions that students will receive. For 
students placed into the Attendance, Generalization and Fluency Groups, the focus will be 
simplistic, as the intensity of the concern is often less than it is for students placed in the 
Acquisition and Tier 3 Groups. These last two groups require more comprehensive 
interventions.  For each student identified as at risk, verify the accuracy of their data and then 
follow the processes below. 

	
	
Team problem solving and knowledge of your students is critical at Step 4, as it allows for 
educator discretion in which interventions are best suited for specific students. Because of the 
complexities of behavior, teams may end up sliding students between intervention  groups due 
to their background  knowledge of a student. For instance, if the data indicates that a student 
is in need of a fluency intervention because of poor attendance and one failing grade, but the 
team is aware that the student recently missed two weeks of school due to a surgery, then the 
team may decide that a formal intervention is unnecessary for that particular student. Likewise, 
if the data indicate that a student is in need of a generalization  intervention because of one 
failing grade, but the team is aware that the student also has three other D’s in other classes, 
then the team may decide that a more rigorous intervention  with the fluency or acquisition 
groups would better address this student’s needs. Regardless of the outcomes of these 
conversations, teams should be diligent in documenting their decisions related to final 
intervention placement to aid in consistency and improve placement accuracy over time. 
Attendance, Generalization, and Fluency Groups 

	

1. Verify that the individual student’s data is accurate and not an input error or “false 
positive” 

a.   Have an informal interview with the student and consult with parents 
b.   If the student can independently adjust the behavior, close monitoring of the at- 

risk data source/s may be appropriate. 
2. If the student needs help adjusting the behavior and/or building skills, then use your 

decision rules from Step 3 and the Tier 2 Protocol. 
a.   Complete Step 4 for this student by documenting the decision on the Intervention 

Placement Log (See Appendix 5). 
b.   Complete Steps 5 and 6 by completing each of the columns on the Intervention 

Placement Log (See Appendix 5). 
	
	

Acquisition and Tier 3 Groups 
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1. Verify that the individual student’s data are accurate and not an input error or 
“false positive.” 

2. Pull all of the student’s data and look for a pattern in the student’s behavior by 
3. answering as many of the 5 W’s Plus 1 as you can based on the data. Look at the 

details of Behavior Referrals, Screener subscores, etc., to better address the 5 W’s 
Plus 1 questions. 

a. What is the problem? 
b. Where is it occurring? 
c. When is the problem occurring? 
d. How often is the problem occurring? 
e. Who (Student/s and Staff) are involved? 
f.  Why is the problem occurring? 

4. With this additional information and your Tier 2 and Tier 3 Protocols, make a preliminary 
intervention placement into either Tier 2 Character, Personal, or Social Development 
intervention or a Tier 3 Intervention. 

5. Have an informal interview with the student and consult with parents about the data 
and preliminary intervention placement. 

6. Based on all of this information, officially place the student into the 
appropriate intervention according to your Tier 2 and 3 Protocols. 

a. Complete Step 4 for this student by documenting the decision on the Intervention 
Placement Log (see Appendix 5). 

b. Complete Steps 5 and 6 by completing each of the columns on the Interventio 
Placement Log (see Appendix 5). 

7. In the case of Tier 3 Groups, follow any other requirements for the intervention as 
needed. 

	
	

In order for staff members to be active participants in an intervention, communication will be 
crucial. All staff members need to be aware of the interventions and their own role in promoting 
students’ skills. Additionally, it is helpful for the Building Leadership Team to plan ways to 
ensure the fidelity of implementation of Tier 2 interventions. 
Steps 5 and 6: Monitor Progress and Document Intervention 

	

Any time a student is receiving an intervention or support at the Tier 2 or Tier 3 level, 
progress monitoring should be used to track whether improvement is occurring. As Lane 
and colleagues noted, “data collected as part of each support can be used to determine 
whether the given strategy, practice, or intervention program adequately addressed the 
student’s identified need” (2014, 178). Unlike academic universal screening tools, the 
majority of social emotional and behavioral universal screeners do not have progress 
monitoring components built in. This creates some unique challenges to progress monitoring 
for social emotional and behavioral needs as well as opportunities to streamline progress 
monitoring data collection to match the intensity of the intervention and support given. 
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Generally speaking, the intensity of the intervention or support should match the intensity 
required for data collection. Lower intensity interventions and supports (i.e. attendance and 
generalization) should rely on simpler data collection methods to monitor progress to 
simplify data collection and ease the integration with universal Tier 1 supports. Likewise, 
higher intensity interventions and supports (i.e. fluency, acquisition, and Tier 3), should 
utilize higher intensity data collection methods to more directly and accurately measure the 
social emotional and behavioral changes. This creates a progress monitoring system that is 
optimized for both efficiency and sensitivity. It is important to spend time considering the 
match between the characteristics of your interventions and supports along with the 
characteristics of the progress monitoring method to determine the right fit. This effort 
might be most efficiently done at the district level to have greater continuity of data, 
training, and support for each intervention, support, and progress monitoring method. 

	

	
An additional unique feature of social emotional and behavior progress monitoring is that 
you may elect to use multiple methods of data collection to monitor progress for students. 
For example, a student who was initially at risk in Behavior Referrals and the Universal 
Screener, may be progress monitored with both their numbers of Behavior Referrals and the 
Daily Progress Report from their Check-In/Check-Out intervention.  This is especially true 
of Self-Monitoring data, which requires at least one additional source of data to validate that 
progress is being made beyond the student’s own ratings/evaluations of their daily behavior. 

	
	

It is important to note that progress monitoring for social emotional and behavior should 
include the tracking of the appropriate behavior as often as possible. For instance, if a 
student struggles with talking out in class, it is important to track how often they talk out 
(the problem behavior) as well as how often they raise their hand silently (the replacement 
behavior). This is for two primary reasons. First, by progress monitoring the replacement 
behavior, it directs the school staff members’ attention towards supporting the teaching 
aspect of the intervention.  This helps to mitigate the negativity bias of focusing on what is 
incorrect and instead focusing on teaching and reinforcing expected behavior. Secondly, in 
this instance, talking out and raising a hand silently are not mutually exclusive behaviors. It 
is conceivable that a student could increase the frequency of appropriately  raising his or her 
hand while also continuing to talk out in class at the pre-intervention frequency. Progress 
monitoring the replacement behavior (hand raising) and the problem behavior (talking out) 
will give the team more robust information  as to whether the intervention is successfully 
teaching the replacement behavior as well as decreasing the problem behavior. Not every 
social emotional or behavior skill can or should be tracked in this way, but it is an important 
consideration for your team to have when determining which type of data collection method 
to utilize. 

	
	

The following is a chart and brief description of several progress monitoring methods that 
will aid your team in determining the best contextual fit. In Figure 4, the progress 
monitoring methods are in the far left column. The other five columns represent the various 
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stages of learning targeted by interventions and supports at Tiers 2 and 3. A “Yes” in the 
chart indicates that the progress monitoring method would be an appropriate fit for that 
intervention and support stage. A gray box indicates that the progress monitoring method 
may be ill-suited for that intervention or support stage. Each intervention and support stage 
has multiple methods that can be utilized, so it is up to the leadership team to determine 
which progress monitoring methods best match the needs and data collection capabilities of 
their system based on the current interventions  available. 

	

	
Figure 4: Progress Monitoring Options 

	
	

Progress Monitoring 
Method 

Attendance Generalization Fluency Acquisition Tier 3 

Attendance, Behavior 
Referral, and Course 
Grade Data 

Yes Yes Yes Yes Yes 

Screening Tool Yes Yes Yes Yes Yes 

Instructional Practice 
Fidelity Tool 

Yes Yes Yes Yes Yes 

Self-Monitoring* Yes Yes Yes 	 	

Daily Progress Report 	 Yes Yes Yes Yes 

Direct Behavior 
Rating 

	 	 Yes Yes Yes 

Behavior Rating Scale 	 	 	 Yes Yes 

Direct Observations 	 	 	 Yes Yes 

*requires validation of progress from an additional data source above 
	
	

Attendance, behavior referrals, and course grades. 
	

These data sources are already collected for all students within your system and can be used both 
for progress monitoring and outcomes data. As they are readily available and simple to use, they 
make excellent options for progress monitoring of low-intensity, in-class supports. For example, 
in the case of a student who is struggling with attendance, it makes sense to progress monitor 
them with attendance data once their intervention or support has been put into place. A simple 
way to handle this type of progress monitoring is to use the data that indicated they were at risk 
in the first place. For students with more complicated intervention and support needs, these data 
collection methods may be too insensitive to change (as in the case of Acquisition or Tier 3). 
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Instead, other data collection methods (see below) should be utilized for the actual progress 
monitoring, and these data can be used to verify or triangulate progress. Suggested Intervention 
and Support Stage = All 

	

	
Screening tool. Some universal screeners have a progress monitoring option within their system. 
For example, the SAEBRS (within Fastbridge), DESSA-Mini (within Aperture), and the IRIS 
PMT have options within their systems to progress monitor specific skill deficits that were 
identified from universal screening. In this sense, these universal screening systems are most 
similar to academic screening tools (such as Aimsweb, Dibels, Fastbridge, etc.), though the 
progress monitoring feature is not industry standard for social emotional and behavior screeners 
at the time of this writing. Suggested Intervention and Support Stage = All 

	
	

Instructional practice fidelity tool. These tools are typically used by teachers and 
administrators to measure the implementation of evidence-based instructional practices such as 
increased opportunities to respond, positive to negative ratios of interactions, behavior-specific 
praise, etc., at the Tier 1 level. When these instructional practices are utilized in a targeted sense 
towards students needing low-intensity, in-class supports (as in attendance and generalization), 
the same fidelity tool can often be used to collect data and become the progress monitoring tool 
for the student. These can range from more informal data collection (such as counting paperclips 
for the number of opportunities to respond a student had during class) to more formal (such as 
the use of the Basic 5 Observation Form and/or the Ratio of Interactions Monitoring Form from 
Safe and Civil Schools, or the Kansas MTSS Tier 1 &Tier 2 Behavior Social Emotional Supports 
Checklist- https://ksdetasn.org/resources/1811). Suggested Intervention and Support Stage = All 

	
	

Self-Monitoring. This is a data collection method that directly involves the students in 
documenting their own behavior. This is an especially useful progress monitoring method, in that 
it helps students become more self-aware and self-regulatory of their own behaviors and 
transfers most data collection responsibilities to the student. In order to effectively use self- 
monitoring as a progress monitoring tool, students will first have to be taught how to complete 
the form with accuracy. This typically requires direct instruction on how to complete the form as 
well as concurrent completion of the form by a staff member and the student in order to establish 
inter-rater reliability. A gradual fading of staff support to complete the progress monitoring form 
and periodic checks for continued inter-rater reliability between staff and the student would 
follow. It is important to pair self-monitoring with other data sources to verify that the self- 
monitoring data are valid and matched to more objective data change as well. Since this type of 
progress monitoring requires a great deal of student autonomy and independence, it is not 
recommended for use at the Tier 3 and Acquisition stages. At these two stages of learning, 
interventions and supports are focused on providing ample support, direct instruction, and 
frequent feedback on skills from school staff to help students be successful. As Sprague and 
Golly noted, “self-monitoring assumes that the student can differentiate between expected or 
desired behaviors and other behaviors” (2013, 282); pushing students to self-monitoring too soon 
is akin to taking off the training wheels too early and setting them down a big hill – it will likely 
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result in a lot of crashes and residual issues. Still, self-monitoring is an important aspect of many 
interventions, and can effectively be used as a progress monitoring method. PBISworld.com has 
multiple examples of self-monitoring sheets for teachers to use: http://www.pbisworld.com/tier- 
2/self-monitoring/ . Suggested Intervention and Support Stage = Attendance, Generalization, and 
Fluency 

	
	
	

Daily progress report. A Daily Progress Report (DPR) is a progress monitoring tool that can be 
used to track student performance throughout the entire school day by having teachers complete 
a brief rating at predetermined times of the day. This often looks like the teacher providing 
ratings to the student using a Likert scale (0-2) to give the student feedback on their behavior 
based on the building-wide expectations (such as be safe, be respectful, give best effort) 
throughout the school day. Some interventions, for instance Check-In/Check-Out (CICO), have a 
DPR in which the data are aggregated and charted to see what kinds of long-term trends are 
emerging and to see whether the student is making progress towards his/her goal. This type of 
progress monitoring is helpful to improve student-teacher relationships, increase the visibility of 
progress monitoring, increase frequency in behavior specific feedback, and transition easily into 
the self-monitoring progress monitoring method. Suggested Intervention and Support Stage = 
Generalization, Fluency, Acquisition, and Tier 3. The following Check in Check out Webinar 
provides some examples of DPRs: https://ksdetasn.org/resources/680. 

	
	

Direct behavior rating. Direct Behavior Ratings (DBRs) are a relatively new form of progress 
monitoring. Similar to Daily Progress Reports (see above), the DBR involves a teacher filling out 
a rating of a student’s behavior at the end of a predetermined time period (for at least one class 
period per day) using a ten-point scale to rate the student regarding behavior status such as 
academically engaged, respectful, and disruptive. These data can be aggregated by time, date, 
location, staff, etc., to examine trends. One key difference between Daily Progress Reports 
(above section) and DBRs is that DBRs do not directly involve students in the data collection and 
conversation related to the data, which results in more objective data collection but less student 
involvement (Kilgus, 2017). This difference, coupled with the rating occurring at the end of a 
predetermined time period, facilitates accuracy and limits bias (Kilgus, 2013). Another key 
difference is that the DBR is only required to be completed for at least one class period a day and 
is often quick and simple to complete. It combines the idea of observing the student’s behavior 
with the concept of rating the behavior on average. This combination increases its ease and 
simplicity. The DPR, on the other hand, is completed every class period, and the student often 
turns it in at the end of the school day to exchange for recognition system points. For more 
information on DBRs, go to https://dbr.education.uconn.edu. Suggested Intervention and Support 
Stage = Generalization, Fluency, Acquisition, and Tier 3 

	
	

Behavior rating scale: A Behavior Rating Scale is a blend of data collection methods including a 
Direct Behavior Rating (above section) and a Direct Observation (below section). More 
personalized than a DBR, Behavior Rating Scales take some of the unique characteristics of a 
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student’s behavior and formats them into an individualized rating scale which teachers complete 
at set intervals of time (such as a class period). For instance, for the student who has a problem 
behavior of “hitting and touching others” to gain peer attention and has an intervention plan that 
teaches the student to “say the classmate’s name to gain peer attention,” he/she may have a rating 
scale that looks similar to Figure 5 below. 

	

	
Figure 5:Behavior Rating Scale Example. 

	
	

Problem Behavior: “Hitting 
and Touching Others” 

Scale 	 Replacement Behavior: “Say classmate’s 
name to gain peer attention” 

Scale 

11+ Times 5 	 81-100% of Opportunities 5 
8-10 Times 4 61-80% of Opportunities 4 
5-7 Times 3 41-60% of Opportunities 3 
2-4 Times 2 21-40% of Opportunities 2 
0-1 Time 1 0-20% of Opportunities 1 

	
	
	

Direct observations. The most direct and accurate type of data collection for progress 
monitoring is direct observations of students; however, it is also the most time-consuming and 
individualized method (Young, Calderalla, et al., 2012). It requires a staff member to watch and 
keep track of a student’s behavior(s), it yields incredibly accurate and helpful information to help 
teams determine if the intervention and/or supports are improving behavior. Data collection 
methods include Momentary Time Sampling, Interval Recording, Frequency Recording, 
Duration, Latency, Opportunity Recording, and Trials to Criterion. KSDE-TASN has produced a 
series of training videos to support educators in using these data collection methods and can be 
found by using the search bar at https://ksdetasn.org/search/resources. Because of the complexity 
of data collection and the staffing resources required to complete on a regular basis, it is advised 
to reserve this type of data collection for only the high-intensity situations. Suggested 
Intervention and Support Stage = Acquisition and Tier 3 

	
	

Concluding Tips on Progress Monitoring 
Keep the following tips in mind when seeking to improve your progress monitoring process: 

	
	

�  The more complicated the progress monitoring method, the more sensitive it will be 
to change. Your leadership team must balance the desire for specificity in individual 
student data collection with the need for making data collection manageable within your 
MTSS framework. 

�  As a general rule, the more complex the intervention and/or support, the more 
detailed the progress monitoring should be to properly measure the changes. 

�  Whenever possible, try to track the replacement behavior along with the problem 
behavior. This will help keep your eye on teaching and reinforcing the replacement 
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behaviors you want to see from the student. 
�  Consider using more than one data collection method simultaneously to help ensure 

that progress is showing up across the board. 
	
	

Data-based decision making is performed with progress monitoring data. Regardless of which 
data collection method you are using for progress monitoring, the data sources will tell you the 
following: 

	

	
1. Is the intervention working? 
2. Does the effectiveness of the intervention warrant continued/increased/decreased support? 

A spreadsheet program can easily support the development of the progress monitoring graphs. 
For consistency, teams might use their academic progress monitor change rules (i.e. Six total 
data points, with three to four consecutive above or below aimline) as a guideline to help 
determine their change rules, or they may elect to independently select change rules and/or 
guidelines. Social emotional and behavior change can often be slow to occur, which is all the 
more reason for teams to be thoughtful about which progress monitoring method is being used to 
help determine when change rules/guidelines should go into effect. For example, for a student 
who is struggling with attendance, the team may choose to progress monitor with their daily 
attendance. If the team were to use six data points to determine the effectiveness of the 
intervention, then the team would be reconvening after only 6 days of intervention. There is not 
likely enough time for the intervention to be fully effective and stable, even though technically 
the team has an adequate number of data points to make a decision. This is another example of 
why Kansas MTSS is a hybrid model, involving equal amounts of protocoled decision making 
and problem-solving approaches. 

	
	

Maintaining an intervention log (see Appendix 5) is critical for documenting implementation 
fidelity and should be the first place checked if a student is not making progress. Any changes to 
a Tier 2 or Tier 3 intervention or support should be based on the results of the progress- 
monitoring data and documentation in the intervention log. This will help to see both student 
and system patterns and help to inform future decision making. 

	
	

Conclusion 
	

After you have completed Steps 3-6 for each of the students in need of intervention, you are 
now ready to begin implementing and monitoring the interventions and supports. Remember to 
follow your decision rules and protocols in order to consistently and sufficiently meet the needs 
of your students, all while utilizing a problem-solving approach for the unique situations that 
invariably arise. You will repeat the implementation steps at the next benchmark period as well, 
at which time you will have more information as to how your MTSS framework continues to 
perform in meeting the dynamic needs of your students. Please see the Appendix below for 
additional support documents. 
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Appendix 
Appendix 1: Step 2 Templates and Example 

	

Table 1: Tier 1 Components Organization Chart 
	

Directions: If any Data Sources are less than 80% in Tier 1, use the table below to determine adjustments to enhance the 
functioning of Tier 1. In the boxes below, provide a brief description of how your staff will adjust each Tier 1 Component to improve 
the data from now until at least the next Benchmark period. (A completed example starts on page 29). 

	
	
	

	 	
	

Prevent and 
Teach using the 

	

SW 
Expectations 

	
	
Prevent and Teach 

using the Social 
Emotional 

Curriculum/ 

	
	

Reinforce using the 
Recognition System 

	
	

Prevent and Teach 
using Instructional 

Practices 

	
	

Correct using Discipline 
Response System 

	
	

Attendance 
	 	 	 	

	
	
	
	
	

↑ 
	
	
	

Increase usage and 
consistency during 

instruction to reduce 
problem behaviors and 
increase engagement 

	
	

↓ 

	
	
	
	
	
	

↑ 
	
	
	

Increase consistency across 
staff and settings to support 
existing processes and policy 

Not Applicable for high 
Screener  - Internalizing rate 

	
	

↓ 

	
Behavior 

Referrals or 
Incident Reports 

	 	 	

	
	

Course Grades 
	 	 	

Screener 	 	 	

Other Data 
Sources 

	 	 	

Combine the results from the table above with the Precision Problem Statement to complete the Tier 1 Improvement Plan below. 
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Table 2: Tier 1 Improvement Plan 
	
	
	
	
	

Precision Problem Statement:   
	
	
	

Goal: 
	
	
	

Prevent and Teach 	

Reinforce 	

Correct 	

Data Collection, Monitoring, and Fidelity 
Measurement 

	

25



	

Appendix 2: Step 2 Completed Example 

Below is an example of a complete Step 2 process with a 7th and 8th grade middle school. 
	

1. Select the level of data you are evaluating: 
	

a. District Level 
b. Building Level 
c. Grade Level 
d. Classroom Level 

	

2. Using your data thresholds and sources in Step 1, do all of your data sources indicate that at least 80% of your students 
are successful with the current Tier 1 supports? 

The middle school building level fall benchmark chart is below. Attendance, course grades, screener- internalizing, and 
other data all indicate that well above 80% of students are successful with current Tier 1 supports. However, behavior 
referrals an screener-externalizing are below 80% and need improvement. 

	
	
	

	 	
	

Attendance 
Behavior 
Referrals 

	
	

Course Grades 
Screener 

(Externalizing) 
Other Data - 
Nurse Passes 

% of student at Tier 1 
levels on Fall 
Benchmark 

	

	
92% 

	

	
74% 

	

	
93% 

	

	
62% 

	

	
90% 

% of student at Tier 1 
levels on Winter 

Benchmark 

	 	 	 	 	

% of student at Tier 1 
levels on Spring 

Benchmark 
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Middle School Behavior Referral and Screener Data 
	
	

# of Referrals by 
Behavior 

Aug Sept # of Referrals by 
Locationr 

Aug Sept 

Fighting 6 8 Classroom 14 12 

Disrespect to 
Adults 

4 12 Hallway 6 12 

Dress Code 
Violations 

3 2 Commons 2 2 

Lying 0 0 Cafeteria 4 8 

Inappropriate 
Language 

4 8 Gym 0 2 

Disruption 2 4 Office 0 4 

Technology 
Violation 

7 8 Grounds 0 2 

Total 26 42 Total 26 42 

	
	
	

3. For data sources with less than 80% at Tier 1, answer the following questions with as much specificity as possible. If you 
have multiple data sources at less than 80% at Tier 1, then it may be helpful to answer these questions independently first to 
help in discovering patterns and connections later. Utilizing the capabilities of a spreadsheet or your Student Information System 
will enhance your ability to efficiently sort the data and aid in answering as many of these questions as possible. See data and 
the answers to the 5 W ’s plus 1 below. 

	
	

a.   W hat is the problem? Behavior Referrals and Externalizing Behavior (from the Screener) may be linked to 
peer conflict and problem-solving issues 

b.   Where is it occurring? Overall referrals are coming from many settings, but m ainly in the  classroom,  hallway,  and 
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cafeteria 
c.   When is the problem occurring? No pattern detected, seems to be spread throughout the 

day 
d.   How often  is  the  problem  occurring?  About every  other  day for peer 

conflicts 

e.   Who (Student/s  and  Staff) are  involved? No patterns detected,  7th  and 8th  graders 
involved 

f. W hy is the problem sustaining? Difficult to tell from the data, but students may not be solving problems appropriately as 
they get into conflicts with staff and peers 

	
	
4. Use the answers to these questions to form a Precision Problem Statement. A precision problem statement will serve as a 
targeted summary that the team will use to help plan for adjustments of the Tier 1 Behavioral, Social, and Emotional Components. 

	
	
Write the Problem Precision Statement answering the What, Where, When, How often, Who, and Why of the data 
source/s in question. 
Fall Screener – Externalizing (62% at Tier 1) and Behavior Referrals (74% at Tier 1) benchmark data indicate that a large percentage of students are 

not currently successful with existing Tier 1 supports. B oth 7th and 8th graders have a high rate of peer conflict and problem solving issues, which 
most frequently occur in the classroom, hallway, and cafeteria. 

	
	
5. Using the data source/s in question, fill out the following table to determine ways that you can involve all staff members in 
adjusting the components of your Tier 1 system to better meet the demonstrated  need. 
6. Once you have completed the table, combine the results with your Precision Problem Statement to create a Tier 1 Improvement 
Plan. 

	

7. Establish a goal and means of measuring fidelity for the Tier 1 Improvement Plan and monitor th e results until at least the next 
benchmark period. 
8. Utilize the Self-Correcting Feedback Loop to communicate to other leadership teams the results of your Tier 1 Improvement Plan. 
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The Team adjusted the Tier 1 Components to meet the needs of the students based on the Precision Problem Statement. The items in 
the gray boxes are the adjustments made by the team and are represented in the colored font within the Tier 1 Improvement Plan 
below. Examples are provided in italics. Table 1: Tier 1 Components Organizational Chart 

	
	
	 	

	
Prevent and Teach 

using the 
SW 

Expectations 

	
	

Prevent and Teach using 
the 

Social Emotional 
Curriculum/Framework 

	

	
Reinforce using the 
Recognition System 

Prevent and Teach 
using 

	

Instructional Practices 

	

	
Correct using the 

	

Discipline Response 
System 

Attendance 	 	 	 	
	
	
	
	

↑ 
	
	
Increase usage and 
consistency during 
instruction to reduce 
problem behaviors and 
increase engagement 
	
	

↓ 

	
	
	
	
	

↑ 
Increase consistency 

across staff and 
settings to support 
existing processes 

and policy. Not 
Applicable for high 

Screener  - 
Internalizing rates 

	
	

↓ 

Behavior 
Referrals or 

Incident 
Reports 

Reteach expectations 
in settings in which 
the highest number 
of referrals are 
occurring 

Teach conflict resolution 
or social interaction 
skills 

Increase use of recognition in 
the settings with the highest 
number of referrals 

Course Grades 	 	 	

Screener – 
Externalizing 

Teach Respectful 
Behaviors 

Teach conflict 
resolution skills 

Recognize respectful 
interactions 

Screener - 
Internalizing 

	 	 	

Other Data 
Sources 

Locally determined Locally determined Locally determined 
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Combine the results from Table 1 above with the Precision Problem Statement to complete the Tier 1 Improvement Plan below. 
	
	
Table 2: Tier 1 Improvement Plan 

	
	
Precision Problem Statement: Fall Screener-Externalizing (62% at Tier 1) and Behavior Referral (74% at Tier 1) benchmark data 
indicate that a large percentage of students are not currently successful with the existing Tier 1 supports. Both 7th and 8th graders 
have a high rate of peer conflict and problem solving issues, which are most frequently occurring in the classroom, hallway, and 
cafeteria. 

	
	
Goal: Increase the percentage of students successful with Tier 1 supports to 80% in both Screener-Externalizing and Behavior 
Referrals by the Winter Benchmark. 

	
	

Prevent and Teach All staff will re-teach respectful behaviors for their classrooms. 
	

Homeroom teachers will re-teach respectful behaviors in non-instructional settings on a weekly rotation. All staff will 
incorporate conflict resolution and self-management scenarios into their curriculum at least weekly. 
All instructional staff will increase the use of instructional practices (opportunities to respond, active supervision, and 
behavior-specific praise) to increase student engagement and reduce problem behaviors in the classroom. 

Reinforce All staff will increase usage of recognition tickets for respectful behaviors and usage of conflict resolution skills, especially in 
non-instructional settings. 

Correct All staff member s will monitor student behavior during non-instructional times and consistently correct and 
document peer conflict and disrespectful behaviors. 

Data Collection, 
M onitoring and 
Fidelity 
Measurement 

The BLT will monitor office referrals for peer conflict and disrespect weekly, as well as usage of recognition tickets 
for respect weekly. 
	

BLT will evaluate effectiveness of Tier 1 Improvement Plan using the screening data at the next benchmark in 
December. 
	

BLT will send out weekly questionnaires to teachers to monitor the fidelity to the plan (the prevent and teach, reinforce, and 
correct features) and report results back to staff weekly along with referral results. 
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Appendix 3: Step 3 Tables 
Table 3: Tier 2 Sorting and Grouping Tool for Social Emotional Behavior 

	
	

Data Source Attendance Behavior 
Referrals 

Course Grades Screener Other Referrals 

Tier 2 Cut Score 85-90% 2-5 1 F  At risk or 
moderate at 

risk 

Locally Determined 

Attendance Only – Attendance risk only 
	

Description: Increase school attachment 
Intervention Examples: 

	

Attendance Contract 
Parent and Student Conference 

	
	
	
Students Attendance % 

Generalization - 1 data source at Tier 2 risk (other than attendance) 
	

Description: Occasional supports using low-intensity supports, 
strategies, and interventions. 
Interventions Examples: 
	

General - Focused usage of opportunities to respond, behavior 
specific praise, recognition tickets, self-monitoring, behavior 
contracts, etc. 
Students Data 

	
	
	
	
	
	

Fluency - 2 Data Sources at Tier 2 risk 
Description: Frequent, in-class supports, and interventions 

	

Intervention Examples: 
General - Check-In/Check-Out 
Mentoring 
Behavior Contracts 

Acquisition – 3 Data Sources at Tier 2 Risk 
Description: Scheduled direct instruction 
Intervention Examples: 
Character – Organizational Skill Instruction 
Personal – Self-Regulation Instruction 
Social – Social Skills Instruction 

	
	

Students Data Data Students Data Data Data 
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Data Source Attendance Behavior Course Grades Screener Other Referrals 

Tier 3 Cut Score 84% or below 6+ 2 or more Fs At risk or high at 
risk 

Locally 
Determined 

T ier 3: 4+ Data sources at Tier 2 risk level OR At least one data source at Tier 3 risk level 
Function-Based Interventions: (Example: FBA/BIP) 
	

Mental Health Focused Interventions: (example: Wrap-Around) 

Students Data Data Data Data 
	 	 	 	 	
	 	 	 	 	
	 	 	 	 	
	 	 	 	 	
	 	 	 	 	
	 	 	 	 	
	 	 	 	 	
	

	

	
Table 4: Tier 3 Sorting and Grouping  Tool for Social Emotional Behavior 

	
	
	
	

Referrals 
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Appendix 4: Steps 4, 5, and 6 Tables 

	

Table 5: Intervention Placement Log 
	
	
	
	

Intervention 
Selected 

	
	
D ata to Progress 

Monitor 

F requen cy of 
D ata 

Collection 

	
	
Goal/Exit 
Criteria 

	
	
Person/T eam assigned 

to 
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