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Introduction to Document 
The Kansas Multi-Tier System of Supports and Alignment Implementation Guides have been 
created to assist teams as they begin the implementation of a Kansas Multi-Tier System of 
Supports (MTSS). This document may contain tools that are to be used in conjunction with 
content-area-specific documents for reading, mathematics, behavior, and social-emotional 
content areas. All Kansas MTSS documents are aligned with the Kansas Multi-Tier System of 
Supports: Innovation Configuration Matrix (ICM), which describes the critical components of a 
MTSS and the Kansas Multi-Tier System of Supports and Alignment: Research Base, which 
provides a basic overview of the research support for a MTSS.  
 

www.ksdetasn.org/mtss 
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Introduction 
After intentional planning and time spent building the structures of your Multi-Tiered System of 
Supports (MTSS), your early childhood program is ready to implement the plans you have put in 
place. For a MTSS structure to function at an optimal level, system-level supports continue to be 
necessary during the implementation phase of your plan. It is the intent of this document to 
provide guidance regarding the implementation of an early childhood social emotional and 
behavioral MTSS; however, it is critical for teams to develop an ongoing process for reflection 
and revision of their MTSS structures to ensure it is sustainable over time and not dependent on 
any single person working within the system.  Information regarding implementation of the 
system leading to an effective MTSS can be found in the System Level MTSS Implementation 
Guide.  
 
As you will remember, Kansas MTSS is graphically represented by three arcs around the outside 
of a triangle. Each element represents a foundational concept that supports all of the work within 
the system.  
Leadership: Strong and functioning leadership across the Self-Correcting Feedback Loop ensures 
information consistency, refined decision making, fidelity of implementation, and the support of 
stakeholders.   
Professional Development: Supporting ongoing professional 
development within Kansas MTSS requires a carefully designed 
and executed plan. Comprehensive professional development tied 
to your MTSS must be planned and monitored for fidelity to ensure 
all staff members receive initial and ongoing training and support 
for selected assessments, curriculum, and interventions.  
Empowering Culture: In a sustainable system, it is important that 
stakeholders are actively involved in the process of school 
improvement. Leadership teams must not only plan differentiated 
professional development opportunities for the entire staff, but also 
train Collaborative Teams to be effective problem solvers. Other 
stakeholders’ active involvement should also be encouraged and recognized in the decision-
making process.  
Curriculum: Curricular materials should be evidence-based and align with the Kansas Early 
Learning Standards. The particular curriculum you use is not as important as ensuring that all 
essential social and behavioral components are addressed, materials are readily available, and 
staff members are trained and actually use the curriculum with fidelity.  
Instruction: An evidence-based instructional design ensures that instruction is developmentally 
appropriate, explicit when necessary, differentiated, systematic, and scaffolded.  
Assessment: In a multi‐tier system, a comprehensive assessment system allows staff members to 
make essential instructional decisions based on valid and reliable data. In early childhood, 
multiple assessments are used for a variety of purposes, which can lead to misunderstanding and 
misinterpretation.  It is important that those administering and interpreting assessments have a 
good understanding of the purposes and uses of each assessment.  
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Step 1:  Review and Validate Behavior and Social-Emotional Data  
Critical Components:  

Who:  District, Leadership Team, Building/Program Leadership Team and       
 Collaborative Teams 
What:  Behavior and Social Emotional Data 
When:  After EVERY Universal Screening 
Why:  To ensure the data collected is valid and reliable in order to make the most  
 accurate instructional decisions 

 
Gather and Organize Behavioral and Social Emotional Data  
When considering the social emotional and behavioral needs of your preschool students and the 
adequacy of your Tier 1 social emotional curriculum and instruction, teams will need to view 
more than one data source. During structuring, the district/program identified a universal social 
emotional screening tool. In addition to the universal screening data, the district/program should 
also consider attendance records, behavior incident reports (BIR), and any other relevant referral 
sources (e.g. teacher nomination, curriculum-based assessment data, etc.). These multiple data 
sources help identify students who may have social-emotional needs and are “at risk” for 
behavior/social concerns. The data should be reviewed at least 3 times a year; however, some 
Social-Emotional Universal Screeners only need to be given 2 times a school year, once at the 
beginning and again at the end of the year. 
 
Organizing these data for analysis at multiple levels is important to facilitate data-based decision 
making. To begin step 1, leadership teams will need to have data from all of their sources 
compiled and easily accessible. They will then need to enter the data into a data repository such 
as the Kansas MTSS created Early Childhood Behavior and Social Tiered Transition Report in 
Excel.  The chart below identifies cut scores for different data sources for use when entering data 
into a data repository.   
 
 Attendance Behavior 

(ODRs/BIRs) 
Universal 
Screener 

Behavior/Social 

Other Data 
Sources 

Tier 2 Missed 10% of 
total school days 

2 – 5 referrals per 
month 

At risk or 
moderate risk 

Locally  
Determined * 
 

Tier 3 Missed 15% or 
more of total 
school days 

6 or more 
referrals per 
month 

High Risk Locally  
Determined * 

 
While your universal screening tool may come with an accompanying database, many early 
childhood universal screening tool databases do not allow teams to adequately evaluate the data 
from a district perspective, a program perspective, a classroom perspective, and a child 
perspective or show multiple data sources together. Therefore, it may be necessary for leadership 
teams to place the data into a different format, such as an Excel spreadsheet, to make the data 
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useful for data-based decision making. To assist teams, Kansas MTSS has created the Early 
Childhood Behavior and Social- Emotional Tiered Transition Report Excel spreadsheet, which 
computes a tiered report from raw data entered into the fields and allows teams to look at the 
data from the district, building/program, and classroom levels. Often child-level data can be 
viewed and used within the universal screening tool’s accompanying database.  
 
Organizing and Viewing Behavioral and Social-Emotional Data 
Early Childhood Behavior and Social- Emotional Tiered Transition Report. There are a few 
necessary steps to enter data into the Early Childhood Behavior and Social-Emotional Transition 
Report in Excel. You will need to have the child-level data to enter into the spreadsheet.  
 
For each data source, you will: 

1) Open the spreadsheet and find the tab at the bottom of the spreadsheet that 
corresponds to each source. 

2) Use assessment cut scores and the cut scores above for attendance and BIR data to 
record the total number of students in each class for each data source identified as 
at Tier 1 (green), Tier 2 (yellow), or Tier 3 (red). 

3) Enter a name for each class (e.g. Michelle AM, Michelle PM) and the actual 
number of students in each group, making sure to place data within the red boxes.  

4) Please place zeros in the red boxes when appropriate. 
5) Save this spreadsheet in a location that can be shared with teams, renaming it with 

your school/district and the year. 
6) To view the data, click on tabs at the bottom to view graphs from the classroom 

and program/district levels.  
 

The Early Childhood Behavior and Social- Emotional Tiered Transition Report is protected to 
prevent users unfamiliar with Excel from making unwanted changes to the formulas. For those 
needing to unprotect and make changes to a sheet, the password is “MT55!”.  
 
Data collection and preparation fidelity questions. Before making decisions based on 
universal screening data, attendance, and BIRs, programs must first consider the fidelity of their 
data collection and the validity of the data they have collected. The questions below are designed 
to assist leadership teams in this process.  Teams should ask the following questions to assess 
whether the data were collected and prepared with fidelity: 

• Did ALL children who attend your program participate in the Universal Screening, 
including children with disabilities and those who are dual language learners? � 

• Were the directions for the administration of the screening assessment followed 
exactly? How do you know? 

• Were assessments given within the window for administration as outlined on your 
assessment calendar? 

• Were all staff members who administered the assessment adequately trained? 
• Has someone collected/organized the data for analysis? 
• Is the data organized so your leadership teams can view it at a district/building/program 

level?   
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• Were there any barriers that occurred in collecting the data? 
• What, if anything, are you using for other data sources, and how are you collecting those 

data? 
 

Validate the Data 
Now that the team has all the data collected and entered into a viewing system such as the Early 
Childhood Behavior and Social- Emotional Tiered Transition Report, the team will need to view 
the three data sources side by side.  The team will look for congruency across the data.  
Congruence in this sense means that the triangles should look similar with a similar percentage 
in the green across the data sources. The example triangles below demonstrate incongruence.  
There is variance among the data sources.  
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The triangles should be similar enough that you can make valid interpretations. If the triangles of 
data are represented as incongruent like the example above, the team will need to ask some 
questions about the fidelity of data collection and the validity of the data presented. 
 
Below are some helpful questions a team might ask if the data appears incongruent. In the 
example above, the BIRs, attendance, and SDQ were not similar. These sets of data are generally 
very similar in nature, as they are uniquely related. The questions below support a team in 
evaluating the training of procedures for data collection, the implementation of the assessment 
procedures for each of the data sources, and the interrelationships between the BIRs, the 
Universal Screener, and Attendance. 
 

• Have staff been explicitly trained on procedures and policies for using the screener, the 
BIR, collecting attendance? 

• In what ways does the team review definitions, procedures, and policies with all staff? 
• In what ways does the team monitor whether staff members are following procedures? 
• Did all staff members complete the universal screener?  
• How well did you teach the scoring of the universal screener?   
• Did all staff complete the screener within the same time window? 
• Is the data window realistic and achievable?  
• How well did we teach the language of the BIR? 
• Are a majority of staff members completing BIRs when indicated? 
• How consistently are staff members recording absences/tardies? 

 
Using these questions to analyze incongruent data can assist teams in determining areas of 
administrative fidelity that need improvement.  Once a team has completed these questions, the 
answers that were of concern need to transfer to an action and/or communication plan as steps to 
address data validity in the future. 
 
Step 2: Analyze Data 
Critical Components:  

Who:  District Leadership Team, Building/Program Leadership Team, and Possibly 
Collaborative Teams 

What:  Social Emotional Data at the District/Program/Classroom Level 
When:  EVERY Fall, Winter, and Spring, although some social-emotional screeners may 

only be required in the Fall and Spring 
Why:  To make district/program-level decisions regarding curriculum, intervention, 

instruction, assessment and professional development.  
 
Three times a year, leadership teams should set aside time to examine their data from the 
district/program/classroom levels to evaluate the current social-emotional and behavioral 
strengths and needs of their students and to inform decisions regarding curriculum, intervention, 
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instruction, assessment, and the professional development needs of their program. For preschool 
programs, spring universal screening data provide the best estimate of how well your social-
emotional curriculum and interventions are meeting the needs of your students. However, as 
programs collect and compare data across years, they may see trends or changes that also need to 
be addressed.  
 
As leadership teams examine their social-emotional and behavior data sources, the questions 
below provide some areas for consideration.  
 

• Were 80% or more of your students in the Tier 1 category for Universal Screening 
subtests in your prior year’s spring data? If not, focus your efforts on increasing support 
at Tier 1. � 

• Are there fewer students in the Tier 2/3 categories in each subsequent data set? � � 
• Are there more students in the Tier 1 categories in each subsequent data set? � 
• Are there differences across classrooms? Are there classroom differences that can 

account for the difference in classroom data? � 
• Does your program use an evidence-based social-emotional curriculum that addresses all 

of the Kansas Early Learning Standards? � 
• Does the teaching staff demonstrate intentional planning and teaching strategies that 

promote social-emotional skill building and learning during child initiated play? � 
• Does the teaching staff use evidence-based instructional strategies to promote children’s 

growth and development? � 
• Is there an appropriate balance between teacher-directed and child initiated activities? � 
• Do all classrooms have a clear schedule and lesson plans that are connected to the 

curriculum? � 
• Are social-emotional opportunities planned for the minimum number of minutes per your 

Tier 1 protocol? � 
• Do all preschool children, regardless of skill level, get an equitable amount of time for 

social emotional learning and skill building? � 
• Are at least 80% to 90% of students engaged at least 80% to 90% of the time? � 
• Are expectations posted and explicitly taught? 

 
Early Childhood Programs that serve primarily students considered “at risk” may find that less 
than 80% of their students are at benchmark in the fall. When any data source indicates that less 
than 80% of students are at Tier 1 during any screening period, leadership teams should develop 
a plan for implementing class-wide interventions. For those data sources with less than 80% in 
Tier 1, answering the following questions with as much specificity as possible for each data 
source not at 80% may help identify patterns and connections:   

• What is the problem? 
• Where is it occurring? 
• When is the problem occurring? 
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• How often is the problem occurring? 
• Who (student/s and staff) is involved? 
• Why is the problem occurring? 

Once those questions are answered, teams can use the information to determine ways to involve 
all staff members in adjusting the components of Tier 1.  Teams may use Table 1 in the 
Appendix as an example. 
  
Step 3:  Use Data to Group Students 
Critical Components:  

Who:  Collaborative Teams 
What:  Social- Emotional and Behavioral Data at the Classroom/Student Level 
When:  EVERY Fall, Winter and Spring, although some social emotional screener may 

only be required in the Fall and Spring. 
Why:  To make child level instructional decisions regarding social-emotional and 

behavioral interventions 
 
Using multiple data sources casts a wide net for identifying students who may need Tier 2/3 
supports, therefore a large group of student names may initially be identified for consideration 
for tiered supports. Not everyone on the list of potential students will actually need tiered 
supports. Many student needs can be met within the capacities and supports of Tier 1. It is 
important not to miss students who may need Tier 2/3 supports, but it is also important to follow 
the team’s decision rules when making the final determination of student need for those supports.  
 
Steps 3 through 6 may become highly individualized based on the features of each program’s 
MTSS.  Specifically, the details in Steps 3 and 4 below represent recommendations from the 
Kansas MTSS team on how to effectively and efficiently match students to interventions, and 
create the conditions for successful implementation and outcomes. Your team should continually 
consider ways to improve and streamline these steps based on the typical needs of your students 
and the current processes and procedures in your building, program, and/or district. 
 
To group individual students, complete the following: 

1. Using the same data thresholds you used in Steps 1 and 2, identify which students are 
“at risk” in attendance, behavior incident reports, universal screener, and other 
referrals.  

2. Use the student data and the Step 3 Sorting and Grouping Tool (below and in 
Appendix) to match student needs to their appropriate skill area (attendance only, 
Tier 2 or Tier 3). This tool was created to use decision rules based on the number and 
severity of risk factors that individual students have at each benchmark period.  These 
decision rules can be altered at the discretion of the Leadership Team based on 
student need and availability of interventions, as long as they are used consistently.   
 
The recommended decision rules are as follows: 
• Any data source with risk levels exceeding Tier 2 levels go to Tier 3.  
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• When only attendance is “at risk”, work with family to determine the root cause 
of attendance issues and find a resolution. 

• When 3 or more data sources are at Tier 2 Level Risk, place into Tier 3 for 
further analysis at Step 4 
 

3 Place one student at a time into the corresponding skill group until all students with 
“at risk” data have been grouped.  

4. It is important to keep in mind that there are occasional “false positives” in the data 
sources, and not every student who is placed in an intervention group will need an 
intervention.  Step 4 will provide a filter for students that may have been incidentally 
flagged by the data to control for errors in over-identification. 

 
Step 3 Sorting and Grouping Tool 
 

Data Source 
Tier 2 Cut Score 

Attendance 
85-90% 

Behavior 
Referrals 

2-5 

Screener 
Moderate 

Other 
Referrals: 

Locally 
Determined 

Attendance - Attendance risk only 
Description: Increase school attachment 
Intervention Examples:  
Parent Conference 
Home Visits 
Non-contingent relationship building 

Students 
 

Attendance% 
 
 
 

Tier 2 
Description: Frequent, in-class supports, fidelity to Tier 1 supports 
Intervention Examples: 
5:1, Expectations taught/retaught in problem areas, teach additional whole class strategies such as 
CSEFEL’s Tucker the Turtle for self-calming, or the use of CSEFEL’s problem solving tool-kit 
http://csefel.vanderbilt.edu/resources/strategies.html#teachingskills 
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Students 
 
 

Screener BIR Attendance 

Tier 3 Cut 
Scores 

Attendance 
84% or less 

Referrals 
6 or more 

Screener 
High 

Other Referrals:  Locally 
Determined 

Tier 3: If 3 or more data sources for an individual are at Tier 2, place in Tier 3 
Intervention Examples:  
**Before moving into individualized plans, implement Tier 2 strategies class-wide to ensure fidelity to 
Tier 1, often times these strategies will show an impact on individual students and individualized plans 
are not necessary. 
PTR-YC  
Function-Based Behavior Support Plan (BSP)  
Wrap Around and Mental Health Interventions 



 13 

 
 
Step 4: Determine Focus of Intervention 
Critical Components:  

Who:  Collaborative Teams 
What:  Social-Emotional and Behavior data sources 
When:  EVERY Fall, Winter and Spring although some social-emotional screeners may 

only be required in the Fall and Spring 
Why:  To make child level instructional decisions regarding social-emotional and 

behavioral interventions 
 
Once groups have been completed, teams will determine the focus of interventions based on the 
needs targeted by the data. When considering how to provide interventions for students needing 
Tier 2 support for social emotional skills, Kansas MTSS recommends that preschool programs 
provide class-wide intervention strategies for teaching and practicing specific social skills and 
examining the fidelity to which Tier 1 is being implemented. In addition, teams should consider 
the intensity to which individual students demonstrating a need for Tier 2 or Tier 3 intervention 
are receiving Tier 1 supports. For example, if class-wide data suggests implementation of 5:1 
behavior-specific praise is occurring, yet the data also show a particular student in need of Tier 2 
or 3 intervention is not receiving 5:1 behavior specific praise, teams should determine ways to 
provide focus and intensity of Tier 1 support to students needing Tier 2 before looking at more 
intensive interventions. Preschool teacher-child relationships play a significant role in 
influencing young children’s social and emotional development (Fox & Hemmeter, 2009), which 
highlights the importance of providing specific Tier 1 supports for students needing social and 
emotional skill development.  Students needing Tier 3 interventions may require more 
comprehensive and individualized interventions; however, prior to implementing an 
individualized behavior plan (e.g. Prevent Teach Reinforce-Young Children (PTR-YC) or a 
Function Based Behavior Support Plan (BSP) for a student needing Tier 3 support, it is 
recommended that the program consider the classroom’s level of fidelity to Tier 1.  It is critical 
that Tier 1 supports are implemented with greater intensity and intentionality for students 
needing Tier 2 and 3 interventions.  For each student identified as “at risk,” verify the accuracy 
of their data and follow the processes below.  
 
For Attendance: 

1. Verify the individual student’s data are accurate and not an input error or “false positive.” 
2. Consult with families. 

Students 
 
 

Screener  BIR  Attendance  Other  
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a. If the student and family can independently correct the behavior, close monitoring 
of the “at-risk” data source may be all that is needed.  

b. If the student and family need help correcting the attendance issue, use your 
decision rules from Step 3 and the Tier 2 Protocol. 

3. Complete Step 4 for this student by documenting the decision on the Intervention 
Placement Log 

4. Complete Steps 5 and 6 by completing each of the columns on the Intervention 
Placement Log. 

 
For Students Needing Tier 2 Support: 

1. Verify the individual student’s data are accurate and not an input error or “false positive.” 
2. Implement a fidelity checklist for Tier 1 supports, such as the one found in PTR-YC or 

the sample included in the Appendix, and develop a plan to strengthen Tier 1 support 
specific to the needs of students.   

3. Teach additional whole class strategies, if needed, such as the Center on the Social 
Emotional Foundations for Early Learning (CSEFEL) Turtle Technique or the use of the 
Problem-Solving Toolkit found at: 
http://csefel.vanderbilt.edu/resources/strategies.html#teachingskills 

4. Complete Step 4 for this student by documenting the decision on the Intervention 
Placement Log. 

5. Complete Steps 5 and 6 by completing each of the columns on the Intervention 
Placement Log. 

 
For Students Needing Tier 3 Support: 

1. Verify the individual student’s data are accurate and not an input error or “false positive.” 
2. Confirm fidelity to Tier 1 strategies, document class-wide interventions and behavior-

specific praise utilized for the individual needing Tier 3, and monitor progress for 
improvement. 
If Tier 1 and Tier 2 strategies are in place and progress monitoring shows little 
improvement, then: 

3. Examine all of the student’s data and answer as many of the 5 Ws Plus 1 (see below) as 
you can, based on the data. Look at the details of Behavior Referrals, Screener sub 
scores, etc., to better address the 5 W questions. Consider a behavior planning process, 
such as PTR-YC or a Function-Based Assessment.  

a. What is the problem? 
b. Where is it occurring? 
c. When is the problem occurring? 
d. How often is the problem occurring? 
e. Who (Student/s and Staff) are involved? 
f. Why is the problem occurring? 
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4. With this additional information and your Tier 3 Protocol, make a preliminary 
intervention placement based on the function of the behavior.  

5. Consult with families about the data and preliminary intervention placement. 
6. Based on all of this information, officially place the student into the appropriate 

intervention according to the Tier 3 Protocol. 
7. Complete Step 4 for this student by documenting the decision on the Intervention 

Placement Log. 
8. Complete Steps 5 and 6 by completing each of the columns on the Intervention 

Placement Log. 
9. In the case of a Tier 3 Intervention, follow any additional requirements for the 

intervention as needed. 
 

In order for staff members to be active participants in an intervention, communication is crucial.  
All staff members need to be aware of the interventions and their own role in promoting 
students’ skills. Collaborative Teams are asked to begin with the protocol interventions from the 
Tier 2/3 protocols and to keep progress monitoring data regarding the effectiveness of the 
intervention for each student. If a student is not making progress, collaborative teams will then 
move to a problem-solving process to ensure each student is making progress toward his or her 
goal. Additionally, it is helpful for the Building Leadership Team to plan ways to ensure the 
fidelity of implementation of Tier 1, 2 and 3 interventions. 
 
Step 5:  Progress Monitoring   
Critical Components:  

Who:  Building/Program Leadership Team and Collaborative Teams 
What:  Data regarding the progress students are making during intervention 
When:  For students receiving Tier 2 intervention, at least one time every other week.  
            For students receiving Tier 3 intervention, at least once a week.  
Why:  To make child-level instructional decisions regarding social-emotional and 

behavioral interventions. 
 

Progress monitoring is conducted within Kansas MTSS to inform educators of students’ growth 
related to intervention content knowledge and skills. Regular progress monitoring and use of the 
data when making instructional decisions results in students making more progress than when 
teachers do not use progress monitoring. Teachers’ accuracy in judging student progress 
increases when progress monitoring strategies are used consistently (Stecker & Fuchs, 2000). 
 
Buildings/programs should consider using progress monitoring to measure the amount of 
behavior and social-emotional growth that occurs, and identify where support is still needed. For 
example, if a student has been identified as “at risk” due to a high number of social development 
risk factors, then monitoring of these factors will inform the scope of the intervention as the 
student is supported from skills instruction through focused support and generalization.  
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Any of the data sources (attendance, behavior referrals, screener, and other referrals) can be used 
as part of the progress monitoring process. Depending on the presenting concern and the needed 
frequency of data collection, additional data sources that could be used include:  

• Mastery monitoring  
• Work completion  
• Recognition  
• Daily or weekly progress reports  

 
For students receiving supplemental (Tier 2) and intensive (Tier 3) instruction, progress-
monitoring data are used to chart the growth of individual students regarding the skills being 
targeted in intervention. Progress monitoring for students receiving Tier 2 or Tier 3 instruction 
should address two questions: 

1. Is the intervention working? 
2. Does the effectiveness of the intervention warrant continued, increased, or decreased 

support? 
 

Collecting and graphing progress-monitoring data over a series of weeks provides a visual 
pattern of skill acquisition for students receiving additional support.  
 
The Building/Program Leadership Team continues to have responsibility for conducting fidelity 
checks to ensure that Collaborative Teams are following the guidelines for collecting progress 
monitoring data and regular discussion by the collaborative team regarding students’ progress.  
 
Step 6:  Document Interventions 
Critical Components:  

Who:  Building/Program Leadership Team and Collaborative Teams 
What:  Data regarding the progress students are making during intervention 
When:  For students receiving Tier 2/3 intervention daily. 
Why:  To ensure the MTSS system is working efficiently.  

 
Maintaining documentation of interventions is a critical step for documenting implementation 
fidelity and should be the first place checked if students are not making progress. Additionally, 
an intervention log provides a record of any changes made to a student’s Tier 2 or Tier 3 
intervention.  Your teams should follow the decision rules and protocols created by the 
Building/Program Leadership team to ensure that your MTSS consistently and efficiently meets 
the dynamic needs of your students. 
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Appendix 
 

Fidelity Checklist for Tier 1 Universal Classroom Practices 
 Providing Positive Social/Emotional and Behavioral Support 

 
This checklist is intended to help programs and classrooms reflect on their fidelity to Tier 1 practices in an effort to 
better support those students demonstrating a possible need for Tier 2/3 interventions. These items should be 
carefully considered and in place prior to moving to a Tier 3 intervention for an individual student demonstrating 
need for more intensive intervention. 

Universal 
Practice 

Yes Evidence No Next Steps Additional 
Comments 

Social emotional curriculum is: 
adopted and 
materials are 
available. 

     

allotted a 
specific time 
in the daily 
schedule. 

     

being taught 
with fidelity. 

     

Behavior specific praise is being used more frequently than corrections (which include 
directions and requests). The ratio in the classroom is: 
5:1      
3:1      
3:<3      
Ratio of behavior-specific praise for students needing Tier 2 support is: 
5:1      
3:1      
3:<3      
The expectation matrix is: 
stated 
positively. 

     

posted at 
children’s eye 
level. 

     

explicitly 
taught. 

     

reviewed 
regularly. 
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Universal 
Practice 

Yes Evidence No Next Steps Additional 
Comments 

The daily schedule is: 
Predictable.      
well balanced.      
referred to 
throughout the 
day. 

     

posted at 
child’s eye 
level. 

     

Transitions are well planned as demonstrated by: 
whole class 
warnings 
provided prior 
majority of 
transitions. 

     

strategies are 
in place to 
ensure that 
children are 
actively 
engaged in the 
transition and 
wait time is 
limited. 

     

Caring, non-contingent relationships are fostered between adults and children by: 
greeting 
children at the 
door. 

     

adults who 
listen with 
interest to 
children’s 
conversations, 
and extend 
those 
conversations. 

     

adults who 
validate the 
emotions of 
the children 
and provide 
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Universal 
Practice 

Yes Evidence No Next Steps Additional 
Comments 

them with 
labels for 
those emotions 
when needed. 
Classroom environment is inviting and organized with: 
clearly defined 
activity areas. 

     

unobstructed 
site lines. 

     

easily 
accessible 
materials. 

     

Additional Considerations: 
Peer       
Routines are 
developed 
within routines 

     

 



 21 

Table 1: 
Directions: When any behavior, social, emotional data sources are less than 80% in Tier 1, use the table below to determine 
adjustments to enhance the functioning of Tier 1. In the boxes below, provide a brief description of how your staff will adjust each 
Tier 1 component to improve the data from now until at least the next benchmark period. 
 
  Prevent and Teach 

using: 
School Wide 
Expectations 

Prevent and Teach using: 
Social Emotional 

Curriculum/Framework 

Reinforce using: 
 

Recognition System 

Prevent and Teach 
using 

Instructional 
Practices 

Correct using:  
 

Discipline Response 
System 

Attendance 
 
 

   ↑ 

 
Increase usage and 
consistency during 

instruction to reduce 
problem behaviors 

and increase 
engagement  

 

↓ 

↑ 

 
Increase consistency 

across staff and 
settings to support 

existing processes and 
policy. Not Applicable 

for high Screener - 
Internalizing rates 

 

↓ 

Behavior 
Referrals or 
Incident 
Reports 
 
 

   

Screener 
 
 

   

Other Data 
Sources 
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Step 3 Sorting and Grouping Tool 
 

Data Source 
Tier 2 Cut 

Score 

Attendance 
85-90% 

Behavior 
Referrals 

2-5 

Screener 
Moderate 

Other 
Referrals: 

Locally 
Determined 

Attendance - Attendance risk only 
Description: Increase school attachment 
Intervention Examples:  
Parent Conference 
Home Visits 
Non-contingent relationship building 

Students 
 
 
 
 
 
 
 

Attendance% 
 
 
 

Tier 2 
Description: Frequent, in-class supports, fidelity to Tier 1 supports 
Intervention Examples: 
5:1, Expectations taught/retaught in problem areas, teach additional whole class strategies such 
as CSEFEL’s Tucker the Turtle for self-calming, or the use of CSEFEL’s problem solving tool-
kit http://csefel.vanderbilt.edu/resources/strategies.html#teachingskills 

Students 
 
 
 
 
 
 
 
 
 
 
 

Screener BIR Attendance 
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	Tier 3 Cut 
Scores 

Attendance 
84% or less 

Referrals 
6 or more 

Screener 
High 

Other Referrals:  Locally 
Determined 

Tier 3: If 3 or more data sources for an individual are at Tier 2, place as if Tier 3 
Intervention Examples:  
**Before moving into individualized plans, implement Tier 2 strategies class-wide to ensure fidelity to 
Tier 1, often times these strategies will show an impact on individual students and individualized plans 
are not necessary. 
PTR-YC  
Function-Based Behavior Support Plan (BSP)  
Wrap Around and Mental Health Interventions 

Students 
 
 

Screener  BIR  Attendance  Other  
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Steps 4, 5, and 6: Intervention Placement Log 

Student Name Intervention 
Selected 

Data to Progress 
Monitor 

Frequency of 
data 

collection 

Goal/Exit 
Criteria 

Person/Team assigned to 
Monitor Intervention 

Fidelity 
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
          
 




